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Abstract 
The aims of the lecture should be clearly 
defmed. These will help to define the teaching 
methods and the structure. If, for example, the 
purpose of the lecture is to introduce new 
knowledge and concepts, then a classic lecture 
structure might be most appropriate. On the 
other hand, if the purpose is to make the 
students aware of different approaches to a 
particular clinical problem, a problem oriented 
design in which alternative approaches are 
presented and discussed might be a more 
appropriate fonnat. 

Lectures are still a common teaching methOd 
in both undergraduate and postgraduak 
medical education. Properly done, the lectwe 
is a creative and personal work by the teachll:l 
modeled upon his intellectual scaffolding. Few 
other fonns of instructional method demand 
such a high degree of originality from tire 
teachers, making it both challenging adtl 
rewarding for them. Their continued popularity 
is due to the fact that they represent cr;; 
effective and efficient means of teaching net' 
concepts and knowledge. 
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Basic Organization of a Lecture 
~ Introduction 
Purpose 
Introductory comments 
Ground rules of the lecture 
• Body 
Arguments and concepts 
Key concepts first 
Competing and controversial topics later 
• Conclusion 
Question and answer 
Brief and succinct take-home message 
Further reading 

Introduction 

;'. t~e first moments of a lecture it isI :~:: :-:.l::t that the students are given 
':-;: ~:::".~e of place and direction. Thus a 
~-::: o_:-.~:::-:. eft!':e previous lecture and 

.:- :.::::.::-: ::' ::ce major themes and 
.::..:....-:-.::-.i; ::.:::::\::5 :"cr the current session 
;~:" ::e ~.:::-: :.:..; 2.:-:-i th~ students with a 
;e:2.:1\ e::. c.:..s:. 5:.2.:: .S::..,ients learn well by 
"coi:lg." Yet ::-.::'e :s 2:1 understandable 
tendenc: for studeflls to regard lectures as 
an opportunity to sit back, be entertained, 
::.nd ;'soak up" the learning. However, you 
:2.n use various methods to encourage 
5::.:dents to take a more active part in the 
:::3."-ning process and to transform them 
:'~:::1 a state of captive listeners to active 
con(rib utors. 
Ask questions 

It is useful to ask questions of the gro",· 
at various stages in the lecture, to chedlt. 
comprehension and promote discussi01l 
Many lecturers are intimidated by tb·: 
silence following a question and fall in):. 
the trap of answering it themselves. W:lif 
for the answers to come. 

Get students to ask you questions 
An alternative to getting students Ii 

answer questions is to ask them to diret.i 
questions at you. A good way I. i 
overcoming students' normal fear i i 
embarrassment is to ask them to prepm·: 
questions in groups of two or thr~ 

Seeking answers to the question frOlli 
other students, before adding your 0\'1" 

views, can increase the level of interacti(J'; 
further. 
Brainstorming 
Brainstorming is a technique for activatiq~ 

the students' knowledge or currei.i 
understanding of an issue or theme. TBo;' 
lecturer invites answers to a question r'1 
problem from the audience and writt­
them, without comment, on a board I" 

overhead. After a short period, usualJ.> 
about two or three minutes, the lecturt:l 
reviews the list of "answers" with tlJ~ 

class. The answers can be used to provide 
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material for the next part of the lecture or 
to give students an idea of where they are 
before they move on. 
Buzz groups 

Buzz groups also encourage interaction. 
They consist of groups of two to five 
students working for a few minutes on a 
question, problem, or exercise set by the 
lecturer. Buzz group activity is a useful 
means of getting students to process and 
use new information to solve problems. 

Mini-Assessments 
Mini-assessments and exercises are used 

in lectures to help students to recognize 
gaps in their learning and to encourage 
them to use new material in practice. Brief 
assessments can also allow the lecturer to 
measure how well the messages are being 
understood. Students could be asked, for 
example, to complete a brief, multiple 
choice questionnaire or a "one-minute" 
paper. 

At the end of a lecture 
It is important to summarize the key 

points and direct students toward further 
learning. You may present the key points 
on a slide or overhead. Alternatively, you 
may go through the main headings on a 
handout. Students are encouraged to learn 
more about a subject if they are set tasks 
or exercises that will require them to look 
further than the lecture notes for answers 
and ideas. 

Evaluating your lecture 
A lecture can be evaluated in different 

ways. If the students are to be used as a 
source of feedback, the following methods 
are useful: 

* Ask a S2...-:-~:e , .. _; ;~_'::-:i ~:' :ou can
 
read the:~ :;;.;':-.:': ~ ::;;~; :-, : '~:~~:,e gives
 
some ';.s:;:.: - '...:.' ,:_.:e~.:s have
 
learned a::': ":':-..:e~~ :.: ..:
 
*Ask for \ e:-:-~: :'~..:.: :.~. c_: - ::-.di vidual
 
students.
 
* Ask tr:e ,':-.:::-:i :: ::-:.::e a one­

minute pa;:-c
 
*Ask the ':_.:e:-:i _,-:e:e an
 
evaluation ~..:.e~:::-~~2.. -: ::~:: _ ·:.ant to
 
evaluate : c:~r :e2.'::~~:-~~ ;-:-:. : ~-.: .:e;ivery,
 
peers can b~ a ;.;se~. ~ ,.: _'~: : .. :~:.;;.:: );k.
 
* Ask a col:e2t".e :: :: :.:-.:- : ~-: :~ all of
 
a lecture and ;:-~:" ::e :'=-:.::.:.: • .:.:'":e:-"ards.
 
It is import.3..:-,::: :~~:'::-- :-: : :;.:-.;;~ what
 
aspects of t:-:e ::-..: :....:-.~ ~ : -:-::-,; :. : J \, ant
 
evaluated . :':~ ;;''''':''''-:;; . _ . .Jgical
 
flow. etTe..:::-,;;-:-» ::~ :";; -:':::' used
 
*Videota;x: :':-.e .:-::.~: .': - :- . .:.::- " :cwing,
 
and arTI.:-.~e ::. _ '.- ith a 
collea£:~c ::.::~ 

Adyaotagn of Ln:ti.Jn: 

• Ad':~e"es ::.:~e .:. . .: :-:: t="=-P 
• \1ir.i~._:-:-. :::-:-e ::...-.: :-:;:·_~:·e :..::ilization 
• Well s::-.::....:-:-·.: ~-.: :: -,~~: 

• Emp0\'e:-:-:-.e-: ::""': ;..:-;.;;::'.:ontrol by 
teache:-s 

Limitations of Li-i:run: 
• Lac;'; ;::' ::'::.'. e : ::..-:.:~:.:.:~::-~ 

• La.:k c:' ::~~.:::-- :::':-::; 
• Limi:e': ,.::.: -=-: :: c.:tivate higher 
order 
• Limite': s.~:.:.: .~. :': ~ ~~cDkm topics 
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